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Introduction

To nmpwrto pouv BiBAio yia tn Stydwooia: avausoa
otov eAANVIKO ko Tov apaBIkO KOO0 EVTAOOETAL
ota €pya Tou «EAAnvo-apafikol mpotlekt: Ar'ta
patia  twv  modlwvy  éva mpOYpOUpa  TIou
vhoroinoe n opdda «MoAUSpopo»  Kkal ToU
aykaAlaoe 0 Beopodg «Oecoalovikn: ZToaupoSpopL
TOAMTIOMWYY», e Bfpa ywa to 2011 tn Méon
AvaTtoln.

H evaoxoAnor pog pe Tov apafLlko
TIOALTLOMO KoL TNV apafikr y\wooa kotd to 2011
EVETIVEUOE KoL 081YNOE OF L0 OELPA Ao £pya Ta
omoia, oto ocUVOAO TOUG, ATIOCKOTOUV OTNV TPO-
BoAn KAl EVNUEPWON OXETIKA LE TOV YELTOVIKO O-
PaBLKO TOAMTIONO evWw, TMOPAAANAQ, cUpBAaAlouv
oTn dnuloupyla cuVONKWY AVATTUENG «KPLTIKOU
ypopuatiopou» (Cope & Kalantzis, 2000) yia toug
HaBNTEC/TPLeG, AN KOl TOUG/TLC EKTTALOEUTIKOUG
KOL €EPEUVNTEG/TPLEG TIOU CUMETEXOUV  OTIC
ETIUEPOUC TTPOTELVOUEVEG SPAOELC.

AVOAUTIKA, 0TO TPOTLEKT TeplhapfBavovtal Ta a-
KOAouBa:

1. Alepelvnon Twv YVWoewv (koL Twv evdey-
OLEVWV OTEPEOTUTILKWY ELKOVWV) HaBntwv/Tpuwv
TEUMTNG TAENG SNUOTIKOU oXoAelou oe oxéon Ue
Tov apafikd mMoAltlopd, o ocuvepyooia pe TNV
ekmaldeuTikO AAe€avdpa Mévou, alld kol n
SlaBepatiky mpoogyylon Ttou Bfpato¢ Tou
apofLlkoy TMOALTIOMOU, Yéoa amd Tn SlbaokaAia
Twv Sladpopwv padbnuatwv.

2. Alelpuvon TWV YVWOEWY OXETLKA LIE TOV Opa-
Bkd moAtlopd taéng vnriwy, mou dottolv ot 6L
WTLKO vnraywyelo tg Oecoalovikng, o ouv-

1 H vAormoinon twv emiuépouc Spdoswy EYLve Ue T otiptén
tou OfATT kat tou YIIMOT, TouG 0ToioUC KAl EUXAPLOTOULE.
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My first book on bilingualism: between the Greek
and Arab worlds is one of the outcomes of the
“Greek-Arabic project: Through children’s eyes”, a
project, undertaken by the group “Polydromo”,
with the support of the programme “Thessaloniki,
Crossroads of cultures: Middle East” for 2011".
Our engagement with the Arab culture
and language during 2011 resulted in a series of
works that collectively aim to the promotion and
sensitization about the Arab culture, while, at the
same time, they create the conditions for the
development of “critical literacy” (Cope &
Kalantzis, 2000) for the students, but also for the
educators and the researchers who participate in
the proposed activities.
More specifically, the ‘Greek-Arabic Project’
included the following:
1. The investigation of the knowledge (and possi-
ble stereotypical images) about the Arab culture
of a class of fifth grade primary school students, in
cooperation with the class teacher Alexandra
Menou, but also the study of the topic of the Arab
culture, through the teaching of various
subjects.
2. The investigation of the knowledge and possible
stereotypes about the Arab culture of a preschool
class, in cooperation with the kindergarten
teacher, Vaso Beleti. Both the primary school class
and the kindergarten class were selected on the
basis of the existence of children who have some
personal relation with the Arab culture. In both
classes there were two students of Arab

* The project had the support of OPAP and YPPOT (Ministry
of Culture and Tourism) and we thank them both.
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gpyacio pe tn vnmoywyo Baow Mrmehétn. O
tagelc tou Snuotikol Kol TWV VAWV Tou
ouPUETElXaV ETUAEXONKAV Pe KpLTApLo Th dLdBeon
NG EKMALSEVUTIKOU Kol TNV UTIopEN adLwy mou va
£€XOUV KATTOLO T(POOWTTLKI) OXECN HE TOV apafl- KO
TIOMTIOMO.  ITIC  OUYKEKPLUEveg OU0  TAEELG
umdapxouv U0 padntég apaPikng (amod tov
AiBavo) kataywyng.

3. Anuwupyia kat mpoPolny £kBeong €pywv
{wypadkng matdlwv 5 £wg 12 eTwv, EUMVEVCHEVA
arnd to apafikd mapopbia, pe tnv kabodnynon
™¢ {wypadou EAEvng MnrAlou.

4. NMopaywyn ekmotdeutikol eAAnvo-opofLkou
UALKOU Kol TalsaywyLlkwv ebappoywy,
EVIayUEVWY 0TO TAaiolo tng Snuioupylag umo-
OTNPLKTIKOU UALkoU yla tn SiyAwooio kat thv
noAuydwooia tng opdadag «MoAudpopo» pe
unevBuvn Yndlakwv edapuoywv ™ Mapia
Blokadoupdkn)

5. H nuoupyia ota eAAnVIKa, apafLkd, ayyAkd
Tou Tapdvtog PBiPAlov yla TtadLd pe oTtoXo ThV
evBappuvon t™¢ madikng Siyhwooiag kat thv
T(POBOAN TWV gUMELPLWV TwV SiyAwoowv Todlwv
artd tnv dAAn Touc natpida.

OMAec oL mapamavw empépous SpAoelg
£€XouV w¢ el8LIKOUE 0TOXOUG TOUG TN YVWPLUia Twv
TIUSLWY HE TOV YELTOVLKO apafLko TOAMTIOUO Kol
N YAWOOO, TNV OUCLAOTIKOTEPN YVWPLHLA TOUG UE
Ta atdLd opoPLKAG KATAYWYNRC TWV TALEWV TOUG
KOL TNV QVIXVEUON TWV OTEPEOTUTIWY TWV TTALSLWY
yla tov apafikd moArtiopd. MapdAAnAa, oe éva
gupLTepo TaLdaywyLko mAaiolo, Bewpoupe 4Tt oL
eTpépouc  Opaocelc  Tou  ‘EAANnvo-apoafikou

3. The creation and exhibition of paintings of
children aged 5-12, inspired by Arabic fairytales,
with the cooperation and under the guidance of
their teacher of art, Eleni Miliou.

4. The production of Greek-Arabic educational
material, such that promotes the development of
bilingualism and multilingualism by the ‘Poly-
dromo’ group team member, responsible for
digital applications, Maria Viskadouraki.

5. The creation of the present Greek-Arabic-E
nglish children’s book, with the aim to encourage
the bilingualism between the two languages and
to bring forward the bilingual children’s experi-
ences from their other country.

The special aims of the above activities
were: the acquaintance of children with the neigh-
boring Arab culture and language, their meaning-
ful communication with children from an Arab
background of their classes and the tracing of
children’s stereotypes concerning the Arab
culture. In a broader educational context, we
consider that the various activities of the Greek-
Arabic project function as a means of developing
multilingual skills and critical literacy (Cope &
Kalantzis, 2000), provide the necessary conditions
for an effective cooperation between the school
and the family, but also contribute considerably to
the children’s ability for team work. In other
words, through the active children’s involvement
with issues related to the Arab culture and
language, their acquaintance with Arabic art,
Arabic music, dance, Lebanese cuisine and
pictures from life in an Arab country, we believe
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TPOT{eKT AELTOUPYOUV WC UECO OVATTUENG TWV
Se€lotATwY TNC MOAUYAWOGLaG YEVIKOTEPO KAL TOU
KpttikoU aAdapntiopol (Cope & Kalantzis, 2000),
TIPEXOUV TIG TIPOUTIOOECELC YLl ULOL OUCLOOTLKN
KOl QTTOTEAECUATIKY] CUVEPYAOLa OXOAELOU Kot
oLKoyévelag, aAG Kol cUMPBAANOUV OUGCLOOTLKA
oTNV avamtuén tg tkovotntag Twv motdlwv ya
opadikn gpyacia. Me dAha Aoyla, péoa amod thv
EVEPYO evaoxoAnon Twv maldlwv pe B£pato mou
adopouv Tov apafLkd TMOALTIONS Kal TN YAwooa,
™ yvwpldio toug pe tnv apaPikn téxvn, TNV
g€olkelwor Toug pe TNV apaPLkr LOUGLKA KoL TOV
X0pO, TNV apafLkn koullva Kol TLG ELKOVEG Ao TN
{wn os wa apafoédwvn xwpa, Bewpolpe oOtTL
mBavad otepedTUMA UITOPOUV VAL AVOTPATIOUV Kl
Slvetal n eukatpla ota odLd va avarmtuéouy pa
KOLTIKI) OTAON QméVavTil Of OIMAOUOCTEUTLKEC
Tipooeyyloelc Tou apafiLkol KOGHOU, TETOLEG TIOU
ouxva, nBeAnuéva n un, mpoPfdarlovtal and ta
MME kal Tnv eupUTEPN KoVwvia.

7

that possible stereotypes could be challenged,
while children are given the opportunity to
develop a critical stance towards oversimplifying
approaches to the Arab world, such that are often,
willingly or not, promoted through the media and
the broader society.
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ZtoxoL tou BiBAiou

To mpwto pou PBBAio yla t Siylwaooia: avapsca
oTOV EAANVLIKO Kol ToV apafiLkd KOO0 amoteAel, v
HEPEL, TPOLOV avapopdpwong TOU ORWVULOU
BPBAlou mou dnuooteltnke TO 2004 oTa
eMNVIKG-oABavikd Kot eAANVIKA-ayyAlkd. Qg ek
toUtou, Kol outd To PBPAlo ameuBivetal oe
TIadLA TIPOOXOALKAG KOl TIPWTNG OXOALKAC NALKiaG
KoL avadEpetal otnv adikr Styhwaooia, SnAadn
otV lkavoTNTa Katavonong n/koat xpnong dvo n
TIEPLOCOTEPWV YAWOOWV amd ta modid, otav
QUTA peyoAwvouy pe SLladopeTIKEG YAWOOEG OTO
OLKOYEVELOKO TOUG TePLBANAOV 1] He SLadpopeTIKN
YAWooo oto omitL kal oto oxoleio. Mépa, OHWC,
ard TN YAwoolkn f/Kkal yvwaoTikn dtdotaon yla ta
Sly\wooa  madid, n  SwAwooio  £xel ko
ONUOVTLKEG KOWWVLKECG TIPOEKTATELG TToU adopolV
To oUVoAo TNG TAENC KAl TNG KOWWVIiAg, OTLG
omoisc Oa avadepOBol e MOPOKATW.

ITO ETUKOWWVLOKA KO TCOAMTIOMIKA TIAE-
ovektiuata tn¢ OSwAwooloag (Baker, 2000)
avad£povTal N avoyvwpLon ToU TTOAUTIOATIOUOU,
N KOWWVLKA avoxf KalL O TEPLOPLOUOG TNG
nipokatdAndng €1g BApPog Twv AWV YAWOGOLIKWV
KOUL TIOALTLO LKWV OpASwV Ttou {ouv poli pag. Amno
Vv AAAn TAeupd, n efolkeiwon Pe TG AAAEG
YAWooeC Tou TEPLBAAAOVTOC pag cUUBAAAEL oTn
dnuloupyla Betikng mMpodldbeong w¢ mpog Thv
EKUAONON Toug, AAAG KOl OTOV EUMAOUTIONO WE Ta
TIOAITLOMLKA oTolyela Ttou ekdpdalovtal péca and
QUTEG, YEYOVOG TOU prmopel va BonBnost otn
Slelpuvon Twv akadnuaikwy SeflotATwy Kot
ETIOYYEALOTIKWY SUVATOTATWY OAWV TWV TIOLSLWV.

8

Aims of this book

My first book on bilingualism: between the Greek
and Arab worlds is, partly, a revised version of My
first book on bilingualism, first published in 2004
in Greek-Albanian and Greek-English. Therefore,
the current book is also written for preschool and
early primary school age children, dealing with
child bilingualism, that is the children’s ability to
understand and/or use two or more languages,
when they grow up with two different languages
in their family or with one language at home and
another at school. However, beyond the linguistic
and/or cognitive dimension for bilingual children,
bilingualism has important social dimensions that
affect the whole class and overall society, which
we will discuss later.

Some of the communicative and cultural
advantages of bilingualism (Baker, 2000) are the
acknowledgement of multiculturalism, social
tolerance and the restriction of prejudice against
other linguistic and cultural groups living with us.
On the other hand, the acquaintance with other
languages contributes to the creation of a positive
predisposition towards their acquisition and our
enrichment with various cultural elements, a
process which may contribute to the broadening
of the academic skills and the professional possi-
bilities for all children.

We think that through the creative exploi-
tation of the multilingual potential of the class and
the intercultural cooperation amongst the
children, the participation of the families and their
communities, we could be led to “bilingual aware-
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Qswpolpe  OTL  péoa  amo 1N ness”. In other words, we could discover the
ouveldnromnoinon Kall aflomoinon Tou various advantages of bilingualism for all (bilingual

noAuyAwookol Suvaptlkol TNe TAENG Kol T
SLMOALTIOMLKY) cuvepyaoia Twv MaAldLWY, HE TN
OUVOPOUN TWV OLKOYEVELWV KOL TWV KOLWVOTATWV
TOUG, UmopoU e va 08nynBoulpe otn «SlyAwaootkni
ouveldnronoinon», pe AMa Aoyl otnv
avakdAudn twv mMokiAwv TAEOVEKTNUATWY TNC
Siyhwooiag amd 6Aa ta modid (Slyl\wooa kot
HOVOYAwooa) TNG TAENG, AAAG KOL TWV KOWWVLKWY
Kal gupUTEpWVY INTnUATwy mou Ba culntnBolv
TP OAKATW.

Q¢ ek ToUTOU, BeWpPOLE OTL N XproN TOU
napovtog PBBAiou pmopel vo evioxUOEL KTl
SeUTIKOUC Kat Yoveig oL omoiot evéladEpovtal yia
TIPOKTLKEG YLt TN SnuLoupyla cuvBnKwy ylo. Thv
QVATTUEN TNC ‘SLOMOATIOULKAC 1 ‘TIOATLOMLKA
gvalobntonoinpévng ekmaidevong, QUTAG TOU
ouvexwg ovalntel epyaleia, OswpnTikd Kot
ebapupoopéva, yla va propei va Stadpapatiost
€vav evepyo poOAO OTNV OpUOVLKA cuvuntapén Twv
Sladopetikwy eBvoTKWY opAdwy péoa otnv dla
TAEN, VELTOVLA, QKOWUN KoL otnv (Sla OlKOyEVELa.
Eniong, to mapdv tpiyhwoco PBLBAio avtAel ev
HEPEL oTtolyela Kol amd TNV ‘Kpltik Bswpla g
duAnc’ (‘critical race theory’) kot tnv avt-
PATOLOTIKN TIPOCEYYLoN, cUUPWVA LE TIC OTIOLEG O
0cBOOUOC OTIC eUmelpieg KoL TG AMOPELL TWV
QTOUWY TIOU OVAKOUV Of KATOLO HELOVOTLKN
opada eival anapaitntog (Gillborn, 2008). Méoa
artd tnv poBoAr Tou AGyouU KoL TWV TIPOYUATIKWY
gumelplwv Twv Siyl\woowv, o6ca Bswpolvral
Sedopéva kot Baoikd otolyeior TG oXoALKAC oAAG

9

or monolingual) children, but also realize the
broader social issues involved, which we will
discuss later.

The use of this book, therefore, could
support educators and parents who are interested
in adopting practices and creating conditions for
the development of ‘intercultural’ or ‘culturally
sensitive’ education, which constantly seeks both
theoretical and practical means in order to
actively support the harmonious coexistence of
different ethnic groups within the same class,
neighborhood, or even the same family. Moreo-
ver, this book partly touches upon the ‘critical race
theory’ and antiracist education, according to
which the respect to the experiences and the
views of people who belong to some minority
group is necessary (Gillborn, 2008). Through the
expression of the discourse and the experiences of
bilinguals, issues that are taken for granted in
school and the broader society and are often the
cause for many stereotypical and racist behavioral
patterns against ethnic minority students and
their communities should be challenged and
transformed into new issues with creative and
positive dimensions for bilingual students.

Thus, through the discussions inspired by
this book, the educator may have the opportunity
to bring to the foreground issues involving multi-
culturalism, migration and intercultural and inter-
lingual communication, ensuring, simultaneously,
the biggest possible participation on the part of
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KOL TNC YEVIKOTEPNG KOWWVIKAG {WAG Hag Kol Ta
omoio euBuvovtal ylo TTOAAEG OTEPEOTUTILKEG KOl
POATOLOTIKEG CUUTIEPLPOPEC €1 BApog TOAWV
Sly\woowv padntwv/Tplwv pog, alld Kal Twv
KOWOTATWY KATOYWYNG TOUC €XOUV KAToLEG miba-
vOTNTEC va KAovioToUV Kal vo petaAdayBolv £Tol
oe véa Oedopéva HE TIPOEKTACELC TO Onui-
OUPYLKEG Kal BeTikég yia ta Siydwooa matdid.
‘Etol, péoa amd TG oulntnoslg mou Ba
gUnveloeL aUTO To BLBALOPAKL, N/O EKTTALSEUTIKOC
Ba €xeL TNV eukalplo va dEPEL OTO TPOCKNAVLO
Bépata mou adopolVv TOV TOAUTIOMTIOUO, TN
HETAVAOTEUON KAl TN  SLMOALTIOMIK  Kal
Slaylwooiwkn  emkowwvia,  eéaocdalilovrag,
TapdAANAa, kol LeyoAUTEPN CUMUETOXN Ao Thv
TIAEUPA TWV YoVEWV. ATt TN pia TTAEUPA, OL YOVELG
LETOVAOTEUTLKAC KATAYWYNG TTOU GUXVA OVapW-
TLoLVTAL YL TN XPNOLWOTNTA TNG Slatipnong tng
YAWOoOoOC KOTaywyng Toug ord to motdLd Toug Tou
peyohwvouv oe eA\nvodwvo meptBailov, £xouv
TNV eukatpio va eprhakoly *StaBdlovag To pépn
Tlou eivatl ypappéva otn yAwooa touc. Amo thv
OAAN uepld, n ouvomapén TPLWV YAWOOWV OTO
napov BBAio euehmiotolpe va  pmopsl  va
ekdpaoel kal otoug¢ EAAnvec yovelg OTL n
napovcia twv Siyd\woowv madlwy otig EAANVIKEG
tagelc dSnuloupyel éva MAoUGLOTEPO YAWOOLKO KoL
TIOMTLOWKO TTAaowo yla dhoucg. EEaAAou, oOmwg
ypadel kat o Cummins (2005) «Ot puadntég mou
UeyaAwvouv kol ekmaldevovtal 0 Eva
LoVOTTOALTIOUIKO KatBOUKL KIvOUVEUOUV va yivouv
KOWVWVIKX OITPOCAPUOOTOL, EVIEAWG OTPOETOI-
UAOTOL Yl TOUG KOOUOUG TNG Epyaciog n tou
2 Ma pte avaAutikn oulitnon yupw amnod to Jéua tne
Stylwaaiag kat tng uadvnonc, BA. Skouptou (2011).

the parents. On the one hand, migrant back-
ground parents are encouraged to participate by
reading the text written in their home language,
which provides a reply to those who often wonder
about their children’s need to maintain the home
language(s) as they grow up in a Greek-speaking
environment’. On the other, the coexistence of
three languages in this book is hoped to show to
Greek background parents that the presence of
bilingual children in their children’s classes can
provide a richer linguistic and cultural school
context for all. As Cummins (2005) has written
“The students who grow up and get educated in a
monocultural shell are in danger of becoming
socially inept, totally unprepared for the worlds of
work or free time of the 21st century”(p. 279).

At the same time, educators, depending
on their abilities and interests are invited to enrich
this booklet, thematically, linguistically and cultur-
ally, leading thus to the creation of other similar
children’s books on issues of bilingualism, which
would be more appropriate for the needs of
specific classes. Through your cooperation with
the children and their parents you will be able to
create your own multilingual class books, which
will form as your direct link with the family and the
children’s community, a permanent source of
inspiration, creativity and learning for all.

2For an extensive analysis of bilingualism and learning
(in Greek), please refer to Skourtou (2011).
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eAevdepou ypovou tou 21ou aL.» (0. 279).
Tautdxpova, oL EKMALSEUTIKOlL, OTOV
BaBuo twv Suvatotitwyv Kot evdladepovTwy
Toug, KaAoUvtal va To eumAoutioouv TdGO
Bepatikd, 600 Kal 0TO YAWOOLKA KOl TIOALTLOMLKA
otolxela mou meplhapPavel, cupBarlovtag £tot
otn Snuloupyia Kot AAAWY TIOPOUOLWY TIOLSLKWV
BBAlwv ya Bépata Siylwooiog, ta omola Ba
UopoUV va. KOAUWYOUV aVAYKEG CUYKEKPLUEVWY
tafewv. Méoa amo t ouvepyaoia pe ta matdld
Kol Toug Yyovelg Toug Ba umopéoete  va
dnuloupynoete ta Sikd oag toAuyAwooikd BipAia
¢ ta€ng, ta omoia Bo eival kal o AUECOG
oUVOEOUOGC OaG HE TNV OLKOYEVELDL KoL ThV
KOWOTNTA TWV MALSLWY, HOVLUN Tty E€UTVEUONG,
SnuLoupyKdTNTOC Kol LABnong ya OAoUG.

To mpwto pou BiBAio yia tn Siylwoolia: avausoa
otov eAANVIKG kot Tov apaBiko kOouo amoteleital
arnd ta €€ng pépn:

A) 10 ‘Bewpntikd’ (0e).17), to omolo mepthapBavel
KATOoLoUG 0pLopoUg Kot dn tng Siyhwaooiag, pe
oKoTO va yivovtal katavontol amo ta madid,
oAAG Kol KAmoloug AGYoug ylol TouG omoioug n
Swyhwooia amotelel kowwvikd ayabo,

B) to ‘Gladpactikd’ (oegl.20), o6mou to moldld
KaAoUvtal vo ocupmAnpwoouv to PBBAio pe
lwypadlég, ypappota N Aé€eic amd  AMAeg
YAWooeg Tou yvwpilouv Ta (Sla | OL OLKOYEVELEG
TOUuG. AKOWUN, Tapaklvouvtol va avakaAuyouv
OAa  cuppoBnTég/Tplég Toug Kal Taldld
OLKOYEVELEG OTN YELTOVLA TOUC, Ta omoia [Aolv
Karmolo. AAAn yYAwooa,

11

My first book on bilingualism: between the Greek
and Arab worlds comprises the following parts:

A) the ‘theoretical’ part (p.17), which includes
some definitions and types of bilingualism, easy to
understand for children, and some reasons why
bilingualism is a social and personal advantage,

B) the ‘interactive’ part (p.20), which invites
children to fill it in with drawings, letters or words
from the languages they know or use in their fami-

lies. Moreover, the children are encouraged to
find other students and children or families in
their neighborhoods, who speak another
language,

C) the ‘Arabic’ part (p.31), in which we are invited
to get to know the language and culture of Leba-
non, through the eyes of the students Nikolas and
Georges who have Lebanese descent, and

The encouragement of the intercultural
and bi/multilingual communication amongst our
students, through the participation of all children
in activities that promote the discovery of new
linguistic elements cannot but be beneficial both
for the children themselves, and for their parents
and their communities.

We, therefore, believe that the use of this
booklet in class will contribute to the creation of a
more constructive educational context for our
multilingual schools.
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N 1o ‘apafikd’ (oeA.31), oto omoio emiyelpeital
pLo yvwplpio pe tv yAwooa, Tov TMOATlopd Kot
Tov Aifavo, wg xwpa Kataywyng duo matdlwy, Tou
NikoAa kot Tou Zwpl.

H evBdppuvon g SLUMOATIOUIKAG Kall
SLayAwooikng emkolvwviag Twv padntwv/Tpuwv
HO¢, HECA QMO TN CUUUETOXA OAWV TWV MaldLwv
oe Spaotnplotnteg avakaludng tg yAwooag n
TWV YAWoowv Twv AAAwv, 8& pmopel mapd va €xeL
EUEPYETIKEC OUVETIELEC TOOO yLa Ta (Sla Ta madLad,
000 KOLL YLOL TOUG YOVELG KoL TLG KOWVOTNTEC TOUG.

JTo mAaiolo, Aoutdv, TNG EUEAKTNG
oXoAkn¢ wvng, TPOTEIWVOUPE TN XPnon Ttou
pLkpoU autol BiBAlou, pe tnv menoibnon ot Ba
OUUBGAAEL ouclooTIKA ot Snuloupyio evdc
TIEPLOCOTEPOU  EMOKOSOUNTIKOU TtePLBAAAOVTOG
YLQL TLG TIOAUTIOALTIOMLKES TALELC.

Mpotewopevn xprion tou BLBAiov otnv Taén

To mpwto pou BiBAio yia tn Siylwoolia: avausoa
otov eAAnviko kat tov apaBikd kéouo Slvel Tnv
gukalpio.  otnv/otov  ekmMabEUTIKO Vo TO
XPNOLUOTOLEL TUNUATIKA, KATA T SLAPKELX TOU
HaBNUATOG TNE YAWOOAS 1 TNG EVEAKTNG OXOALKNG
lwvng, os nuepnola 1 epdopadlaia Bdaon yua
20-30 Aemtd kaBe dopd. Mapakdtw mopode-
Toupe éva mBavo poypappa xpriong tou BiLpAiou
otV Taén:

A) Ito mpwto, BewpnTikd TUApa Ttou BLBAiou, To
KELLEVO TIOU Elval YPAUUEVO 0T EAANVIKA UTopEtl
va SlaBootel otnv TAEN Kol va OMOTEAECEL TNV
adopuny vy pla oulATnon OXETIKA HE TIC
Sladopec yYAwooeg Kal YAWOOLKEG TIOLKIALEG TwWV
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Suggested use of this book in class

My first book on bilingualism: between the Greek
and Arab worlds gives to educators an opportunity
to use it in parts, during language classes, either
on a daily or on a weekly basis, for 20-30 minutes
every time. Below we provide a possible plan for
the class use of the book:

A) The theoretical part of the book in Greek can be
read in class, giving the incentive for a discussion
concerning the various languages and language
varieties used by our students, while the text in
Arabic can be read to the child at home. The text
in English could either be read out during English
class or at home.

¢ The children can record their parents while read-
ing the text and bring the recorded material to
class.

e Moreover, during some other class activity, the
theoretical part can insinuate discussion about the
equality of languages and the importance of
language learning.

¢ The children, having discussed these issues at
home, could convey the opinions of their home or
community context to the class.

¢ The views expressed or conveyed are suggested
to be utilized orally and in writing, in the language
chosen by the children.
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HOONTWV/TPLWV LA, EVW TO KELWEVO TIOU gival ota
apopLka pmopet va dtapaotel oto oritt and Toug
yoveic. To ayyAlkd keipevo Ba pmopoloe va
SlaBaotel eite katd tn SLAPKELD TOU HABAMATOC
Twv AyyALKWV, €lte OTO OTTiTL.

e Ta matdLd pmopoulv va poyvntodwvroouV Toug
yoveig touc otav Ba dtaBalouv To Keipevo Kal va
d€pouv T0 payvntodwvnUéEVo UALKO aTny TAEN.

e Emiong, katd tn Sdpkela pLog GAAng dpaotn-
pLOTNTOC, T0 BEWPNTLKO TUAMA Tou BLBAlou pmopetl
va SWOELTO EVAUCHA YLaL Lol 6UTATNON OXETIKA UE
NV WoTIHia TwV YAWOoWV Kal Tn onpacio tng
EKUAONONG TOuG.

e Ta madid, €xovrag oculntrioel ta Oépata autd
KL OTO OTfit,, HmopouVv va HeTadEPOUV TIG
armdPel TNC OLWKOYEVELAC N TNG EUpUTEPNC
KOWOTNTAC TOUG TNV TALN.

e OL anoyelg mou Ba Statunwvovtal 1 Ba peta-
dépovtal otnv Taén mpoteivetal va aflomolovvtal
1000 TMpodopKd GCO Kal ypamtd, otn yAwooo
ETUAOYAG TWV TTALSLWV.

B) 1o Seltepo, Sladpaotikd, Hépog tou BLBAiov,
{nteital amno ta nmaldld va GUUIMANPWOoUV AEEELG
arnd dMeg yA\waooeg, gite pe elte xwpig tn Bonbeila
TWV yovLwv Tou¢. Autr n dpactnplotnta divel tnv
gukalpio ota Slylwooa madid va avamtuéouv
v kavotnta ypadnc otn yAwooa/YAwooeg Tou
omToy  Toug KAl oTa  UovoyAwooa  va
gfolkelwBolV pe AAAeg popdéc ypadng. O
TIPOTEWVOUEVEG  SpAOTNPLOTNTEC  UIMOPOUV  va
OUUTANPWOOUV KOl PE TIAPOLUIEG Kol ekDPACELC
arntd TIC AAAeC YAwoOoeC Twv TASlwv Kol va
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B) In the second, ‘interactive’ part children could
fill out the words in their other language(s) with or
without the help of their parents. This activity
gives bilingual children the opportunity to develop
their writing skills in their home language(s),
developing thus biliteracy, while monolingual
children become aware of other types of writing
systems. The proposed activities can be supple-
mented with proverbs and expressions from the
children’s other languages and they can be com-
pleted within 4-5 half hour sessions.

C) The third part of the book, which promotes the
Arabic language and culture (with an emphasis on
Lebanon) could become the example for an
equivalent “tour” to another culture or country,
with information provided by the bilingual
children from home.

Simultaneously, the book gives the oppor-
tunity for dramatization where the students could
take up the role of speakers of other languages,
use their own other language(s) in class or even
exchange linguistic roles.

To end this introduction, | would like to
stress that all the above are nothing more than
ideas every educator is encouraged to adapt and
enrich in order to cover the needs of his/her class.
| would be more than happy to receive any feed-
back on the book at hand and its possible educa-
tional use at tsokalid@nured.auth.gr.
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oAokAnpwBouv ot 4-5 nuiwpa.

I To tpito tuApa tou PBiBAiou, mou avadépetal
otnv apafikn yYAwooo Kal MTOALTIOUO (Ue goTiaon
tov AiBavo) pmopel va ylvel To mapddslypa yLo
gL avaloyn ‘BoAta’ oe €vav GAANO TOALTIOUO N
Xwpa, pe otolyeia mou Ba dépouv ta dla T
Slyhwooa ratdLd amno to omnitt TouG.

MapdAAnAa pe to BPAlo mapéxetal n
gukalpia ylo Spapartomnoinon, Katd tnv onoia ta
nadld  pmopoUv  va  umokplBolv  OTL  elval
OUANTEG/TPleg GAwvV  yAwoowv, 1 va
xpnowgorotnoouv Tt 8K TOUG  TIPWTN
vAwooo/yAwooeg otnv Ttafn 1 akopn Kot vo
avtaAAa€ouv YAwaooikoUg poAouc.

Telewwvovtag autiv tnv sloaywyr, Ba
nBela va Toviow OTL OAa ta TOpATAvVW &gv
armotedolv  mapd 16ée¢ mou n/o  KkaBe
EKTIUOEUTIKOG KOAELTOL VO TIPOCapUOOEL Kal va
gumAoutiosl ylo va KaAUWPEL 0TI AVAYKEC TNC
ta€nc tng/tou. Me WSlattepn xapd Oa Adfw ta
Skd oag oxOAla Kal TuxOv TmapaTnpPrioel oto
tsokalid@nured.auth.gr
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Otav pAdg pia yAwooa oto OTitt Kat dAAn oto oXoAgio,
gloat diyAwooog ) diyAwaoon

When you speak one language at home and another at
school, you are bilingual
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